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aŀƪƛƴƎ ŎƻƴƴŜŎǘƛƻƴǎ ōŜǘǿŜŜƴ ƘƻƳŜ ŀƴŘ ǎŎƘƻƻƭΣ ǿƘƛŎƘ ƛǎ ƻŦǘŜƴ ŎŀƭƭŜŘ άƘƻƳŜκǎŎƘƻƻƭ ǇŀǊǘƴŜǊǎƘƛǇǎέΣ 
άŦŀƳƛƭȅ ŜƴƎŀƎŜƳŜƴǘέΣ ƻǊ άǇŀǊŜƴǘ ƛƴǾƻƭǾŜƳŜƴǘέ ǊŜŀƭƭȅ ōƻƛƭǎ Řƻǿƴ ǘƻ Ƨǳǎǘ ǎƛƳǇƭȅ ǎƻƳŜ ƻŦ ǘƘŜ ōŜǎǘ ǿŀȅǎ 
to advocate for your child.  Doing so can take on many forms depending on what you are ready for.  For 
many parents and families, this is a process that begins with making links with school that relate specifi-
cally to their own child first and then blossoms beyond that later.  For instance,    

!ǘǘŜƴŘ tŀǊŜƴǘ κ¢ŜŀŎƘŜǊ /ƻƴŦŜǊŜƴŎŜǎΦ  LŦ ȅƻǳ ŎŀƴΩǘ ƳŀƪŜ ǘƘŜ ǎŎƘŜŘǳƭŜŘ ƴƛƎƘǘΣ ŀǎƪ ŦƻǊ ŀ  ŎƘŀƴŎŜ ǘƻ 
meet at another time.  Most schools will work with you.  Some will even bring their staff to you if 
ǘƘŀǘΩǎ ǘƘŜ ƻƴƭȅ ǿŀȅ ǘƻ ƘƻƭŘ ǘƘŜ ŎƻƴŦŜǊŜƴŎŜΦ 

9ƳŀƛƭΣ Ŏŀƭƭ ƻǊ ǿǊƛǘŜ ȅƻǳǊ ŎƘƛƭŘΩǎ ǘŜŀŎƘŜǊόǎύ ǊŜƎǳƭŀǊƭȅ ǘƻ ŎƘŜŎƪ ƛƴ ƻƴ ǿƘŀǘ ƛǎ ōŜƛƴƎ ǘŀǳƎƘǘΦ   

Ask your child questions about school work during dinner or while driving to activities. 

Read books together with your child at home that are of similar difficulty to the ones they are reading at school.  Your chilŘΩǎ teacher 
can provide ideas. 

Reinforce school lessons by asking your child to use similar skills at home such as telling time before evening events, counting out the 
money needed for the weekly grocery trip, helping you read a map, doing fractions while reading the recipe for the cookies you are 
making together or exploring a history topic on line together. 

Check in regularly on IEP goal progress, and communicate to school what you are seeing and experiencing at home. 

 

Building relationships first always makes a process go more smoothly in the end.  Think about your experiences at work and in your com-
munity.  The best work is often done once people get a chance to know each other.  School and family partnerships are no different.  Get-
ǘƛƴƎ ǘƻ ƪƴƻǿ ȅƻǳǊ ǎŎƘƻƻƭǎ ŀƴŘ ǿƻǊƪƛƴƎ ǿƛǘƘ ǘƘŜƳ ǘƻ ŀŘŘǊŜǎǎ ȅƻǳǊ ŎƘƛƭŘΩǎ ƴŜŜŘǎ ǳǇ ŦǊƻƴǘ ǿƛƭƭ ƘŜƭǇ ȅƻǳ ŀƭƭ ƳŀƪŜ ƛǘ ǘƘǊƻǳƎƘ ǘƻǳƎh decisions 
together later on.  Do things like:  

/ƻƳƳǳƴƛŎŀǘŜ ǳǎƛƴƎ ǎǇŜŎƛŦƛŎ ŜȄŀƳǇƭŜǎ ǿƘŜƴ ǘƘŜǊŜ ŀǊŜ ƎƻƻŘ ǊŜŀǎƻƴǎ ǿƘȅ ǎƻƳŜǘƘƛƴƎ ŘƻŜǎƴΩǘ ǎŜŜƳ ǘƻ ōŜ ǿƻǊƪƛƴƎΦ 

!ǎƪ ŦƻǊ ƛƴŦƻǊƳŀǘƛƻƴ ƭƛƪŜ ŘǊŀŦǘ L9tΩǎ ŀƘŜŀŘ ƻŦ ǘƛƳŜ ƛŦ ȅƻǳǊ ǎŎƘƻƻƭ ǊŜƎǳƭŀǊƭȅ ōǊƛƴƎǎ ŘǊŀŦǘǎ ǘƻ ƳŜŜǘƛƴƎǎΦ 

Bring your own relevant information for IEP meetings, and provide it ahead of time to the school just like you are asking them to do. 

!ǎƪ ŦƻǊ ǾŀǊƛƻǳǎ ƻǇǘƛƻƴǎ ŀƴŘ ǎǳƎƎŜǎǘ άǘǊȅƛƴƎέ ǘƘƛƴƎǎΦ  ¸ƻǳ Ŏŀƴ ŀƭǿŀȅǎ ŎƻƳŜ ōŀŎƪ ǘƻ ǘƘŜ ŘǊŀǿƛƴƎ ōƻŀǊŘ ƭŀǘŜǊ ƛŦ ǎƻƳŜǘƘƛƴƎ ŘƻŜǎƴΩt work.  

Share what you would like to see your child learn and/or do vs. telling the school exactly what regimen of which service is needed.  
You can all figure that out together once everyone understands what end you are reaching for. 

!ǎƪ ŀōƻǳǘ ȅƻǳǊ ŎƘƛƭŘΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ƎǊŀŘŜ ƭŜǾŜƭ ŜȄǇŜŎǘŀǘƛƻƴǎ ŀƴŘ ŘƛǎŎǳǎǎ ƻǇǘƛƻƴǎ ǘƻ ǊŜŀŎƘ ƎǊŀŘŜ ƭŜǾŜƭ ǇŜǊŦƻǊƳŀƴce over 
time ς even if it will take more than one year. 

Begin with the END in Mind... 
wŜǎŜŀǊŎƘ Ƙŀǎ ǊŜǇŜŀǘŜŘƭȅ ǎƘƻǿƴ ǘƘŀǘ ǇŀǊŜƴǘǎ Ŏŀƴ ƘŀǾŜ ŀ I¦D9 ƛƳǇŀŎǘ ƻǾŜǊ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǎǳŎŎŜǎǎ 
ƛƴ ǎŎƘƻƻƭΦ  ²Ŝ ŀǊŜ ƳǳŎƘ ƳƻǊŜ ƭƛƪŜƭȅ ǘƻ ŜȄǇŜǊƛŜƴŎŜ ŀ ƘŀǇǇȅ ŜƴŘƛƴƎ ǘƻ ƻǳǊ ŎƘƛƭŘΩǎ ǎŎƘƻƻƭ ȅŜŀǊǎ 
when we begin with things like reinforcing at home what is being taught at school, and building 

successful partnerships between families and school personnel. Doing so has been shown 
ǘƻ ƎǊŜŀǘƭȅ ƛƳǇŀŎǘ ŀ ŎƘƛƭŘΩǎ ŀōƛƭƛǘȅ ǘƻ ŎƻƳŜ ǘƻ ǎŎƘƻƻƭ ǊŜŀŘȅ ǘƻ ƭŜŀǊƴΦ   

For more specifics on how to grow parent and professional partnerships at school, check out these resources: 
Read about a study on parent engagement done in the UK that lead to many other ideas called 
ά9ƴƎŀƎƛƴƎ tŀǊŜƴǘǎ ƛƴ wŀƛǎƛƴƎ !ŎƘƛŜǾŜƳŜƴǘΦ 5ƻ tŀǊŜƴǘǎ Yƴƻǿ ¢ƘŜȅ aŀǘǘŜǊΚέ:    
https://www.education.gov.uk/publications/standard/publicationDetail/Page1/DCSF-RW004   
 
Learn your rights and responsibilities through reviewing the Procedural Safeguards.  There are 
ǘǿƻ ǿŀȅǎ ǘƻ Řƻ ǎƻΦ  ¸ƻǳ Ŏŀƴ ǊŜǾƛŜǿ ŀ ŎƻǇȅ ƻŦ ǘƘŜ ƘŀƴŘōƻƻƪ ƎƛǾŜƴ ŀǘ ȅƻǳǊ ŎƘƛƭŘΩǎ L9t ƳŜŜǘƛƴƎΣ ƻǊ 
ŎƻƴǘŀŎǘ !{Y wŜǎƻǳǊŎŜ /ŜƴǘŜǊ ŀƴŘ ǿŜΩŘ ōŜ ƘŀǇǇȅ ǘƻ ǎŜƴŘ ȅƻǳ ŀ ŎƻǇȅ ƻŦ ǘƘŜ tǊƻŎŜŘǳǊŀƭ {ŀŦŜƎǳŀǊŘǎΦ 
 
Find out about upcoming ASK training that can help at by contacting ASK Resource Center or 
going to the website at:  http://www.askresource.org 
 
Watch a parent/school meeting go wrong and then view what it should have been like in CADREs 
ά¢ŀƭŜ ƻŦ ¢ǿƻ /ƻƴǾŜǊǎŀǘƛƻƴǎέ video: http://www.directionservice.org/cadre/PAvideo.cfm  
  
There are many opportunities out there to help improve and shape education for the future: 
Learn about one Iowa school that is performing very well, and consider how to  

help imitate them at your school.  See the story in the September & October  
edition of the Dept. of Education Newsletter, Each and Every Child , at: http://
www.educateiowa.gov/index.php?option=com_content&view=article&id=2518  
 

/ƘŜŎƪ ȅƻǳǊ ŘƛǎǘǊƛŎǘΩǎ ǿŜōǎƛǘŜ ƻǊ ǘŀƭƪ ǿƛǘƘ ȅƻǳǊ ǇǊƛƴŎƛǇŀƭ ƻǊ ǎǳǇŜǊƛƴǘŜƴŘŜƴǘ ŦƻǊ ǎǇŜŎƛŦƛŎ ƻǇπ
portunities in your area like PTO, running for the school board, volunteering at your school 
or participating in a School Improvement Committee For statewide opportunities, consider the 
following:  
 
ASK is seeking new board members.  If you are interested, please contact ASK Resource Center or 
find the form online at our webstie at: http://www.askresource.org 
 
Each state education agency is required by IDEA to maintain a State Advisory Panel (SAP) specific 
ǘƻ ǎǇŜŎƛŀƭ ŜŘǳŎŀǘƛƻƴΦ  ¢ƘŜ {!t Ƴǳǎǘ Ŏƻƴǘŀƛƴ ǇŀǊŜƴǘ ƳŜƳōŜǊǎΦ LƻǿŀΩǎ {!t ƛǎ ŎŀƭƭŜŘ ǘƘŜ {ǇŜŎƛŀƭ 
Education Advisory Panel (SEAP).  More information and an application can be found at:   
 http://educateiowa.gov/index.php?option=com_content&view=article&id=620:special-
education-advisory-panel&catid=552:state-requirements-and-reports&Itemid=5072   

https://www.education.gov.uk/publications/standard/publicationDetail/Page1/DCSF-RW004
http://www.directionservice.org/cadre/PAvideo.cfm
http://www.educateiowa.gov/index.php?option=com_content&view=article&id=2518
http://www.educateiowa.gov/index.php?option=com_content&view=article&id=2518
http://educateiowa.gov/index.php?option=com_content&view=article&id=620:special-education-advisory-panel&catid=552:state-requirements-and-reports&Itemid=5072
http://educateiowa.gov/index.php?option=com_content&view=article&id=620:special-education-advisory-panel&catid=552:state-requirements-and-reports&Itemid=5072


 

 

 

!ǎ ǿŜΩǾŜ ǎŀƛŘΣ ǎƻƳŜǘƛƳŜǎ ǘƘŜ ōŜǎǘ ǇƭŀŎŜ ǘƻ ǎǘŀǊǘ ƛǎ ŀǘ ǘƘŜ ŜƴŘΦ   ! ŎƻƳǇŀǊƛǎƻƴ Ŏŀƴ ōŜ ƳŀŘŜ ōŜǘǿŜŜƴ ǿǊƛǘƛƴƎ L9t Ǝƻŀƭǎ ŀƴŘ ōǳƛƭding a 
staircase because the methods used are the same.  Get started visualizing where the student will go after high school and where he or 
she is at now, then build gradual 
steps up in between. 

Where do we want to end up? 

First, we have to look at the long-term 
ƎƻŀƭΦ  LǘΩǎ ƘŀǊŘ ǘƻ ŦƛƎǳǊŜ ƻǳǘ ǘƘŜ ōŜǎǘ ǇŀǘƘ 
ǘƻ ǘŀƪŜ ƛŦ ȅƻǳ ŘƻƴΩǘ ƪƴƻǿ ǿƘŜǊŜ ȅƻǳ 
want to end up.  Of course, most staircas-
es are used to get to the next level.  For 
ǎǘǳŘŜƴǘǎ ǿƛǘƘ L9tΩǎΣ ǘƘŜ ǘƻǇ ƻŦ ǘƘŜ ǎǘŀƛǊǎΣ 
or long term goals, are where the student 
should be in regard to  living, learning 
and working after high school.   

Where are we starting? 

LǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƪƴƻǿ ȅƻǳǊ ǎǘŀǊǘƛƴƎ 
ǇƻƛƴǘΦ  Lƴ ǘƘŜ ǿƻǊƭŘ ƻŦ L9tΩǎΣ ǘƘƛǎ ǿƻǳƭŘ 
ōŜ ǘƘŜ ǎǘǳŘŜƴǘΩǎ tǊŜǎŜƴǘ [ŜǾŜƭǎ ƻŦ !Ŏŀπ
demic Achievement and Functional Per-
formance (PLAAFP).  This statement 
ǿƻǳƭŘ ŘŜǎŎǊƛōŜ ǿƘŜǊŜ ŀ ǎǘǳŘŜƴǘΩǎ 
strengths and weaknesses are and help 
to determine the areas that need to be 
improved on through goals.  For more 
information on the PLAAFP, go to:   
http://nichcy.org/schoolage/iep/
iepcontents/present-levels. 

What should each step look like? 

If we know the long-term goal and the starting point, we can figure out how much progress must be made at each step in between in order to get to 
the right place at the right time.  If we have 10 years to gain the skills, progress could be gained more gradually versus taking bigger steps when there 
is less time.  As always, IEP goals should be SMART (Specific, Measurable, use Action words, Realistic and Relevant, and Time-limited).  Follow this link 
for an article on SMART IEP Goals: http://www.wrightslaw.com/bks/feta/ch12.ieps.pdf . 

What are the appropriate supports?  

When a staircase has a handrail, it provides much more stability.  There are many kinds of services and supports available to help students make pro-
gress on their IEP goals.  The IEP team should decide and document what kinds of specially designed instruction, accommodations, related services, or 
assistive technology supports are needed to help the student achieve each goal based on his or her unique needs.   

²ƘŜǊŜΩǎ ǘƘŜ ǎŀŦŜǘȅ ŎƘŜŎƪΚ 

With the appropriate supports in place, the only thing left is the safety check.  How often is data being collected, and how will we know if the student 
ƛǎ ƳŀƪƛƴƎ ǘƘŜ ŜȄǇŜŎǘŜŘ ǇǊƻƎǊŜǎǎΚ  9ǾŜǊȅ L9t Ǝƻŀƭ ǿƛƭƭ ŘŜǎŎǊƛōŜ Ƙƻǿ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇǊƻƎǊŜǎǎ ǿƛƭƭ ōŜ ƳƻƴƛǘƻǊŜŘ ŀƴŘ ƛƴŘƛŎŀǘŜ Ƙƻǿ the team will determine 
if the services and supports are working or if some instructional changes are needed.  Additional Resources on progress monitoring include: 

How Will I Know if my Child is Making Progress?:  http://www.parentcenternetwork.org/assets/files/national/all13.pdf  

Iowa Department of Education: 

http://educateiowa.gov/index/php?option=com_content&view=article&id=1609:progress-monitoring-procedures&catid=811:iep 

Begin With the End in Mind when Writing IEP Goals 

Transition from Part C to Part B can be a scary time for a parent who has a child with a disability. I remember it like it was yesterday 
when my son left the family-centered services of an Individual Family Service Plan (IFSP), and moved to the student-centered Individual-
ized Educational Program, IEP. I made sure that we had meetings with all the right players to discuss the transition, the new school and 
ǘŜŀŎƘŜǊǎΣ ǘǊŀƴǎǇƻǊǘŀǘƛƻƴΣ ŀƴŘ ǎŜǊǾƛŎŜǎΦ L ǿŀǎ ŦŜŜƭƛƴƎ ƻƴ ǘƻǇ ƻŦ ǘƘŜ ǿƻǊƭŘ ǳƴǘƛƭΧ ²I!aΧ ǘƘŀǘ ǎǳƳƳŜǊ Ƙƛǎ ƪŜȅ ǘŜŀŎƘŜǊǎ ǊŜǎƛƎƴŜŘΦ Where 
do I go? What do I do? The world came tumbling down. Well, we all survived ς though not without tears, frustrations, set backs and more 
meetings. My son is now a senior, and looking back, I can finally smile and say we have come a long way.  

Needless to say, we have gone through a lot of transitions. Each year there has been a new class, teacher, and sometimes a school. Tran-
sition became a passion for me as I saw the value of a good transition and importance of communication with all those working with my son.  

In 2004 of group families from AEA7, now AEA267, wrote the Early ACCESS Transition Toolbox, A Guide for Families. In 2007 it was ǊŜǾƛǎŜŘ ŀƴŘ ŀŘŘƛǘƛƻƴŀƭ άǎǘŜǇǎέ ǿŜǊŜ 
added to help families and service coordinators through the transition process. The Toolbox goes through each step and explains in detail the process and what to expect. 
At the end of each step there are questions to consider and handouts for the families to use that can help the new providers learn and understand their child. The 
handouts can be used for kids at all ages. The Transition Toolbox is free for anyone to use. It can be found at  http:// www.aea267.k12.ia.us/familyed/  

Transition From Early Childhood to Elementary School 

http://nichcy.org/schoolage/iep/iepcontents/present-levels
http://nichcy.org/schoolage/iep/iepcontents/present-levels
http://www.wrightslaw.com/bks/feta/ch12.ieps.pdf
http://www.parentcenternetwork.org/assets/files/national/all13.pdf
http://educateiowa.gov/index/php?option=com_content&view=article&id=1609:progress-monitoring-procedures&catid=811:iep


! tŀǊŜƴǘΩǎ tŜǊǎǇŜŎǘƛǾŜΦΦΦ 
How Danny changed my life! 

 
Danny was my fourth child, a beautiful little boy with sparkling eyes, filled 

with mischief and a body that was never still. 

By the time he was two I knew that there was something very different 
about the way his language was developing.  He had said words by eleven months, 
ōǳǘ ƘŜ ŘƛŘƴΩǘ ōŜƎƛƴ ǇǳǘǘƛƴƎ ǘƘŜƳ ǘƻƎŜǘƘŜǊ ƛƴ ǘƘŜ ǿŀȅ ǘƘŀǘ Ƴƻǎǘ ǘǿƻ ȅŜŀǊ ƻƭŘǎ ŘƻΦ  
Then there were the words themselves.  Bicycle became "cibycle" and bouquet be-
came "okaybow".  It was obvious that he was bright and his receptive language was 
very well developed. 

A few years after Danny started school, I ran across a quote from a book 
called The Geranium on the Windowsill Just Died But Teacher You Went Right On, by 
Albert Cullum. Lƴ ƻƴŜ ƻŦ ǘƘŜ ǇƻŜƳǎ ƛǘ ǎŀȅǎΣ άL ǿŀǎ ƎƻƻŘ ŀǘ ŜǾŜǊȅǘƘƛƴƎ ōŜŦƻǊŜ L ǿŜƴǘ ǘƻ 
ǎŎƘƻƻƭΣ ōǳǘ ƴƻǿ LΩƳ ƴƻǘ ƎƻƻŘ ŀǘ ŀƴȅǘƘƛƴƎΦέ 

I know for sure that is how Danny felt.  During the first few weeks of kin-
dergarten he crawled in bed with me one night and confided that he was the very 
dumbest one in his class. 

I really believe that only a parent can come close to feeling the pain of a 
child who becomes more and more convinced that he is not only dumb, but also lazy 
and a failure in the eyes of the people he spends most of each day with. 

L ŎƻǳƭŘ ǿǊƛǘŜ ǇŀƎŜǎ ŀƴŘ ǇŀƎŜǎ ŀōƻǳǘ 5ŀƴƴȅΩǎ ǎŎƘƻƻƭ ȅŜŀǊǎΣ ōǳǘ Ƴȅ ǊŜŀǎƻƴ 
ŦƻǊ ǿǊƛǘƛƴƎ ƛǎ ǘƻ ŜȄǇƭŀƛƴ Ƙƻǿ 5ŀƴƴȅΩǎ ǎǘǊǳƎƎƭŜǎ ŀƴŘ Ǉŀƛƴ ŎƘŀƴƎŜŘ Ƴȅ ƭƛŦŜ ƛƴ ǎǳŎƘ ǇǊƻπ
found ways. 

L ǿŀǎƴΩǘ ŀ ǇŀǊŜƴǘ ǿƘƻ ŎƻǳƭŘ ǎƛǘ ōȅ ŀƴŘ ǿŀǘŎƘ ƻƴŜ ƻŦ ƘŜǊ ŎƘƛƭŘǊŜƴ ǎǳŦŦŜǊ 
without trying to find a reason and develop a solution.  I began by reading everything 
I could find on learning disabilities.  There were numerous names used to refer to a 
myriad of symptoms.  I tried very hard to do my part at home and to cooperate with 
ǘƘŜ ǎŎƘƻƻƭΦ  ¢ƘŜ ƻƴŜ ŀǊŜŀ L ƘŀŘƴΩǘ ŎƻƴǎƛŘŜǊŜŘ ǎǘǳŘȅƛƴƎ ǿŀǎ ǘƘŜ ƭŜƎŀƭ ǎŀŦŜƎǳŀǊŘǎ ŦƻǊ 
children with this kind of disability. 

Looking back it is hard for me to comprehend how we could have allowed 
Danny to attend school for eight years without learning to read past a pre-primer 
level before taking drastic steps. 

!ǘ ŀ ǎǘŀŦŦƛƴƎ ǘƻ Ǉƭŀƴ ŦƻǊ 5ŀƴƴȅΩǎ ƴŜȄǘ ȅŜŀǊ L ǿŀǎ ǘƻƭŘ ǘƘŀǘ ǘƘŜȅ ƘŀŘ ŀ ǎƻƭǳπ
tion.  Danny would be in a self-contained room where he would have lots of help.  I 
soon discovered that the only other students would be children with intellectual 
disabilities.  We had been trying to convince Danny since he was six that he did not 
have an intellectual disability and now he would be in a classroom specifically de-
signed to meet the needs of children with I.D. even though we knew his needs could 
only be met in a program designed for his specific learning differences.  I knew I 
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to work well with Danny.  Whenever I tried, we both ended in tears. 
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lege.  One of her friends mentioned plans for her younger brother to come home 
from a school in Florida.  When Shelley asked about the school, she discovered that it 
was a residential school for children with learning disabilities.  With some research, I 

discovered that Vanguard was located 
near Lake Wales, Florida and was an 
accredited school. 

Danny spent a year there and 
came home ready and able to be suc-
cessful. 

That same fall I attended the 
state conference put on by the Learning 
Disabilities Association of Iowa. 

The most exciting things I 
learned there were that (1) there were 
federal and state laws that made it man-
datory to offer an appropriate education 
for children with learning disabilities, (2) 
there were many people right in Iowa 
who could and would help us acquire 
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feel so isolated in my struggle. 

When Danny and I met with our school principal, I was prepared. When he 
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that I knew I had a right to procedural safeguards, and that I would ask that our local 
school district pay for his tuition to attend school at Vanguard if they could not edu-
cate him. Suddenly, they were willing to work with us to develop a program. 

Danny is now a successful and well-educated adult, but that is only the 
beginning of how he changed my life. 

While Danny was still in high school, I was attending an IEP (Individualized 
Education Plan) meeting for another student when I realized that I knew more about 
much of what we were discussing than many of the professional people who were in 
attendance.  It made me immediately aware that no matter how much I knew, that 
without a degree, I felt I had little clout as an advocate for children. 

I had already been thinking about how much I would like to be able to 
make a real difference for children who learn differently. 

That meeting was in November, and I started college in January.  I re-
ceived my teaching degree in two and a half years and went on to get a masters 
degree in learning disabilities. 

Even with such a late start, I was able to teach for nineteen years.  My goal 
was always to not only teach my students and help them to understand their 
strengths and use them to overcome their weaknesses, but to help their parents to 
understand how to advocate successfully for their children. 
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Iowa for the last thirty years, and I continue to be passionate about helping individu-
als with learning disabilities and their parents in any way I am able.  

Although I would never wish for anyone to go through the kinds of strug-
gles my son did, I am so very thankful for the way his pain brought so many good 
things to my life. 

 


